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Teaching United States v. The Progressive, Inc.

by Steven Seltz

In imagining the hypothetical damage
of a nuclear attack, writers often turn
to New York City in their calculations.
Writing in Nuclear Terrorism: The Ulti-
mate Preventable Catastrophe, Graham
Allison describes the potential devasta-
tion of a ten-kiloton weapon: “Times
Square would vanish in the twinkling
of an eye...On a normal workday, more
than half a million people crowd the
area within a half-mile radius of Times
Square. A noon detonation in midtown
Manhattan could kill them all.” !

While New York City may work
as a convenient placeholder, an easy
stand-in for all of civilized society, it
means something very different — and
much more personal — to the students
in my global history classes at the
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Urban Assembly School for Law and
Justice in downtown Brooklyn. For my
students, Times Square is no mere sym-
bol; it is where they go shopping, it is
where they watch movies. To study the
issue of modern nuclear proliferation
and the threats posed by nuclear ter-
rorism — topics which inevitably entail
a discussion of the potential damage
inflicted by an attack on New York City
— is not to engage in an abstract thought
experiment; it is to contemplate the loss
of thought — and family and friends —
altogether.

In An Inquiry Into The Human Pros-
pect Robert L. Heilbroner described a
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world in which nuclear weapons repre-
sented an existential danger. But in his
conception, nuclear weapons would be
used as a form of blackmail, a threat
still responsive to rational negotiation.
The threat that students confront today
in their study of the evolving nature of
terrorism is nuclear attack with neither
warning nor demands. Their world is, if
possible, more frightening than the one
Heilbroner described. As one student in
my class commented during a discus-
sion of Allison’s book and so-called
loose nukes, “This is just not something

—continued on page 3, U.S. v The Progressive

his NSSSA4 Leader is largely devoted to helping school leaders gain clar-

ity on how the social studies can contribute to human survival. How can
we as social studies educators counter civic passivity, convincing students
that they have a duty to become civically engaged and to address such
threats to human survival as overpopulation, nuclear annihilation, terrorism,
genocide, economic collapse, and environmental degradation?

I became interested in this theme as an organizing principle for this is-
sue after a review of Robert Heilbroner’s book, An Inquiry into the Human
Prospect. These threats were real when Heilbroner wrote the book in 1980
(reissued in 1991). They remain threats. As educators, we must warn young
people of these threats and help them see value in addressing them.

We do not want to paralyze our students into inaction through their study
of these threats. Rather, we need to cultivate in students a sense of effi-
cacy, a willingness to be “upstanders,” not bystanders. We need students to
grapple with these issues in age-appropriate ways from elementary school
through college. Helping educators deal with these issues effectively is the
central theme in this issue of the Leader.
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Digging in the Classroom

Using Archaeology as an Inter-disciplinary and Cross-curricular Teaching and Learning Tool

by Ben Thomas

In my line of work, I often meet
people who inform me that as kids
they wanted to be archacologists (but
grew up and decided to find more
practical pursuits). These folks are
intrigued by the past. To them the
idea of uncovering clues and using
them to explain ancient behavior is
fascinating. Combining this intel-
lectual exploration with the physi-
cal “adventure” of archaeological
discovery—as personified by Indiana
Jones and set in exotic locales around
the world—offers an almost irresist-
ible lure to the past. The fascination
with the past is not limited to adults; it
extends to children who are infinitely
curious about how ancient people
lived and behaved. Children often
want to know the more prosaic details
of ancient life—what did people eat?
Did the kids have toys? Where did
they go to the bathroom?

While children are fascinated
with ancient lives and objects, their
teachers often do not have the right
tools to effectively integrate archaeol-
ogy into the classroom. In 2004, the
Archaeological Institute of America
(AIA) initiated a series of workshops
that presented ways in which teachers
could create meaningful small-scale
archaeologically themed projects for
the classroom. In these workshops,
archaeology was presented as an
inter-disciplinary and cross-curricular
teaching and learning tool. Workshop
leaders argued that archaeological
information could be used to enhance
the study of history, geography, and
economics (not to mention science,
math, and the visual arts). It lent itself
to the creation of hands-on activities
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and programs that helped a student
learn about the past and its people
through physical engagement with the
material—a shoebox dig, an artifact
classification exercise, an ancient
technology workshop, etc. Archae-
ology, we argued, was a great entry
point into an inter-disciplinary world
of knowledge that required creativity,
logic, and observation.

The teachers’ workshops were
designed to be 1) informative—
teaching the importance of preserving
and understanding cultural heritage;
2) engaging—providing hands-on
activities that allow the participants to
act and think like archaeologists; 3)
cross-curricular—the content was de-
signed to bring together skills required
in science, social science/history, arts,
language, and math; and 4) fun. In
addition to teaching students about
archaeology, the projects presented
at the workshops were designed to
teach critical-thinking and hypothesis-
testing; they modeled scientific ap-
proaches in new and different ways.
Our hope was that the workshops
would provide teachers with the tools
to communicate more effectively is-
sues of cultural identity and heritage
to their students and provide them
with the resources needed to make the
study of the past and ancient civiliza-
tions interesting and enjoyable.

Using archaeology as an inter-dis-
ciplinary and cross-curricular teaching
and learning tool is possible because
of the applicability of archaeologi-
cal data across a wide spectrum of
humanistic and scientific disciplines.
Almost every aspect of human be-
havior produces material remains
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that can be examined. An archaeolo-
gist, therefore, can study all facets of
ancient life (subsistence, technology,
science, art, economics, ideology, etc.)
and create a complex narrative of the
past. The inter-disciplinary nature of
the data makes it easy to incorporate
archaeological information into state-
mandated curricula, as they touch on
several topics already in the curricu-
lum. I have met teachers who use
archaeology in history, ancient civi-
lizations, science, math, visual arts,
creative writing, and even theater arts.

When taught effectively to chil-
dren, archaeology is a powerful tool
that can promote deep, meaning-
ful learning about other cultures as
students step into the shoes of people
from different times and places. In-
terpretations of archaeological data
are closely tied to the cultural context
of the people being studied. As one
uncovers data, he or she learns how
the objects intersected with the values
and traditions of an ancient culture.
This is useful in highlighting the
differences (or similarities) amongst
the various cultures. Since the tech-
niques of archaeological research and
analysis are not confined to one place
or time, people can apply their skills
to studying cultures from across the
globe and throughout history.

Fascination with the past is not a
new phenomenon. Maya kings justi-
fied their positions of power by invok-
ing ancestral rights and connections
to ancient (and often mythical) rulers.
Europeans in the Renaissance sought
out and purchased ancient objects
especially from the Classical world.

—continued on page 25, Digging in the Classroom
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Continued from page 24

Digging in the Classroom

Among modern Americans travel-

ing abroad, visiting archaeological
and historical sites is the third most
popular activity (shopping and eating
at restaurants are one and two). Today
we even include the study of ancient
cultures in our curriculum. Here are a
few reasons why I think we continue
to be intrigued by the past:

* Linking to the past is a way of
establishing our cultural and social
identity. Even second or third gen-
eration Americans often describe
themselves as Irish American or
Italian American or Asian Ameri-
can, making links to ancestors who
arrived years ago from those areas.

*  Many of our modern institutions
have their roots in ancient tradi-
tions. Understanding these tra-
ditions and their evolution over
time is germane to informing (and
instructing) the present.

* Understanding how ancient people
interacted with each other and their
environment could help us address
issues and challenges that we face
today. By examining how people
faced environmental changes,
social upheaval, biological disas-
ters, and many other issues, we
can craft strategies for our current
situation.

* The database of ancient human
knowledge, if used properly and
queried appropriately, can and
should provide lessons to inform
our current behavior.

Archaeology provides us with the
tools to examine and understand the
past. Ancient behavior is reconstruct-
ed through the collection of material
evidence, the creation of hypotheses,
and the testing of these hypotheses
against the collected data. Careful
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observation, logical procedures, infer-
ential thinking, and deductive reason-
ing are the hallmarks of archacologi-
cal interpretation. Therefore, while
archaeology uncovers the mysteries
of the past, it also provides the tools
and methodology needed to find the
answers.

It is increasingly important to
understand the relationship among
archaeology, preservation, and the
vast modern forces of change, such as
urban development, climate change,
and military conflict, as we see not just
occasional remains, but also whole
sites becoming lost or irreparably
damaged and monuments and objects
vandalized and looted. Meanwhile,
many countries—proud of their cul-
tural heritage—demand the return of
valued objects from foreign museums.
Archaeology is highly relevant to
understanding the issues behind such
headlines in today’s world.
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The AIA continues to become more
deeply involved in archaeological edu-
cation. If we want to preserve knowl-
edge of our world’s past for the future,
it is essential to reach the youngest
among us and instill in them an inter-
est in archaeology and a respect for
past cultures. We are currently work-
ing on several initiatives, including a
website for kids and an archaeolog-
ically-themed after-school program,
which we hope will enhance children’s
understanding of the past and create in
them the desire to preserve the past for
the future.

Ben Thomas is a Mesoamerican archaeolo-

gist who studies ancient Maya settlements and
architecture. He received his Ph.D. from Boston
University after several years of fieldwork in the
Jungles and swamps of Belize and Guatemala.
Currently, Ben is the Director of Programs

for the AIA and an Assistant Professor in the
Liberal Arts program at the Berklee College of
Music where he teaches Mesoamerican art and
archaeology.

Grant Wiggins discusses “understanding by design” with attendees at the NSSSA

conference in Atlanta.
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